
A b o u t  t h e  p r o j e c t  

Multi-professional Teams in all-day-schools 

For the project "Multiprofessional Teams in 

All-day Schools" (MultiPRO), we have crea-

ted a suitable setting with partners from Ger-

many, Austria and Sweden to exchange exis-

ting structures, ongoing developments and 

new challenges in the design of all-day 

schools. The project partners have looked at 

existing forms of multi-professional coopera-

tion in schools. We are convinced that multi-

professional teams in schools create the con-

ditions for building stable and sustainable 

teaching and learning relationships with the 

pupils. Teachers develop more into learning 

facilitators who are supported and relieved in 

multi-professional teams. 

MultiPRO has tried to take an inventory of 

multi-professionality in all-day schools in 

Berlin, Graz and Skelleftea. In doing so, we 

focused on three aspects: 

 Structural and institutional framework 

conditions, 

 Success factors and challenges, 

 Professional understanding of roles and 

multi-professional team development. 

We wanted to explore possibilities for multi-

professional team development in schools 

through improved communication, coopera-

tion and coordination between the pedagogi-

cal professions and to identify possible pro-

cesses. 

Due to pandemic, most of the project work 

occurred in regional working groups and 

transnational online working groups. In the 

process, we explored the following questi-

ons: 

1) What is needed for multi-professional 

collaboration? 

2) What hinders multi-professional coopera-

tion? 

3) What are the benefits of multi-

professional collaboration? 

Our results 

 Inventory (sample survey of pedagogical 

staff in Berlin, Skelleftea and Graz) 

 Success factors and challenges 

 Good practice examples from Germany, 

Austria and Sweden 

can provide impulses for successful multi-

professional cooperation in all-day schools. 

Unfortunately, our results remain incomplete 

due to the pandemic. Nevertheless, we assu-

me that our project results can provide im-

pulses and ideas for further developing multi-

professionality in schools. 

The development of concrete options for 

action or new methods, instruments and qua-

lification concepts for multi-professional 

team development in all-day schools should 

be the topic of an innovation project to ex-

plore these relevant questions in depth. 
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M a i n  R e s u l t s  

We developed a grid for an inventory in the three countries, 

which included the following categories of interest: 

 Legal frameworks 

 Pedagogical approaches 

 Multi-professionalism 

 Resources (time, money, space) 

 Administration - leadership - management  

 Staff conditions. 

On this basis, we designed a questionnaire which we used in 

an online version for testing. For this purpose, colleagues 

from the participating institutions and local cooperation 

partners or schools were invited for testing and, at the same 

time (non-representative) initial stocktaking. 

You can download the questionnaire and the results at 

gss-schulpartner.de/multipro. 

In regional working groups and transnational online groups, 

we further explored the following questions: 

1) What is needed for multi-professional cooperation? 

2) What hinders multi-professional cooperation? 

3) What are the advantages of multi-professional coope-

ration? 

What is needed! 

 The Management is involved and engaged 

 Integrated management: integrating all professions into 

management 

 Common goals / Cooperative mindset on all levels (from 

management > practitioners) 

 Clear picture of own profession, possibilities & tasks 

 Knowledge about the offers of different professions / to 

know about the other professions in detail / Who is who – 

organigram 

 Clear definition of working areas, approaches & their 

limits 

 Support & quality management in the different organisa-

tions 

 Focus on the child/student focus approach / put the child 

in the centre 

 Case management with all involved professions 

 Jour Fixe = time and space for regular meetings of all 

professions 

 Joint further education/further training for all professions 

 Clear communication, technical networking 

 More staff, time and resources 

What hinders! 

 Personal fears and rejection of other professions 

 Missing mutual understanding / missing mutual respect 

for all professions 

 Too less knowledge of the different systems and struc-

tures on all levels 

 Too less professionalism 

 Unclear pictures of the interfaces and transition points of 

various support systems 

 Unefficient legal regulations 

 Lack of shared values, involvement from the manage-

ment, communication (or bad communication) or time 

 Economical problems 

 Data protection regulation 

 Same working place but different working conditions 

Advantages! 

 Focus on the child 

 „Easy going“ – focussing on the goal 

 Best results for the clients (students): fewer dropouts, 

more students finish their studies 

 Better education 

 Holistic perspective 

 Satisfying work for the professionals 

 Effective use of personal and financial resources 

  Networking/effect into the neighbourhood, social range/

space 

 Social Network 

 Working environment for the teachers and students 

 Professional job 

 Overall competence 

 Health 

We could link the model for Co-Co-Co (communication - 

cooperation - coordination) with our partial results. It descri-

bes in stages with increasing intensity. 

Stage 1 (communication): exchange of information and ex-

ploration of possibilities for cooperation and coordination. 

Stage 2 (cooperation): between partners within existing 

structures (school + external partners). This cooperation can 

be largely informal and based on an agreement where the 

decision-making power lies with each partner. 

Stage 3 (coordination): this (probably) requires a coordinati-

on structure with operational powers and funding (and pos-

sibly a contract or legal mandate). 
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Intro 

6 “Family classes”, 5 classes for 3rd and 4th grade: 4 classes in separated form 7 in integrated form  

Involved professions: 1 headmaster, 30 teachers, 10 Leisure time pedagogues, 1 supervisor, 1 management 1 counselling 

teacher and involved school psychology and school medical service 

The school offers 2 models:  

1. “integrated” form 

 Lessons and free time alternate over the school day 

 Mandatory attendance Mon – Thu until 3:10 p.m., Fridays until 1:30 p.m. 

 Afterwards afternoon care until 5 pm possible – no additional costs! 

 Learning time is integrated into the daily routine every day 

 Registration mandatory for 5 days 

 Decision on the entangled form binding for 4 years 

2. Separate form of day school 

 Lessons until noon 

 Afterwards afternoon care until 5 pm possible – for a fee! 

 Learning time daily from 13:30 – 14:20 

 Registration from 2 to 5 days 

Success factors  

“Integrated” form 

Since we care about our students, we want to 

offer them an educationally holistic concept that 

incorporates current scientific learning strategies, 

individual learning paths and the opportunity to 

better develop their personal strengths. Likewise, 

due to the time resources created, we can really 

give the students enough time to deal with factual 

topics and establish a connection to the real envi-

ronment. 

Separate form of day school 

We try not only to look after the children, but also 

to make the afternoon as child-friendly and stimu-

lating as possible. Adapted to the schoolyear, we 

design the afternoon with many joint activities.  

In two learning groups, the children are given the 

opportunity to learn and practice individually. In 

addition to learning and the free play phases, 

there are additional leisure and sports activities in 

the afternoon, which are used very actively by the 

children. Furthermore, there is the possibility for 

the children to attend individual music lessons 

directly at school. 

Challenges / barriers 

Sometimes parents want to 

change from an entangled day 

form to the separate form. This 

is not possible. 

It is important that the 

“integrated” form and separated 

form teams still see themselves 

as a whole team. 

This is where the headmaster is 

most in demand.

Hints & advice  

Clear communication with pa-

rents should be ensured so that 

the differences between the two 

forms can be understood. 

When both models are run at the 

same location, planning is of 

great importance. 
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Intro 

8 classes with Flexible Entrance Level, Art class with an art and project work focus  

Involved professions: 1 headmaster, 40 teachers, 1 Youth Coach 1 counselling teacher and involved school psychology and 

school medical service 

Interlaced all-day school  

Classes from Monday - Thursday from 7:40 a.m. - 4:05 p.m. with lunch. 

Friday until 14:00 (with lunch), or until 13:10 (without lunch) 

Childcare as required currently until 16:55, Friday until 15:30 

Success factors  

Practice and Research School (due to the fact of 

the integration in the University of teachers train-

ing): Student Teachers in the classroom, Develop-

ment of new teaching models, School visits, Re-

search projects, Surveys …  

School assistance in 6 out of 8 classes 

In the flexi-class system, children work out learn-

ing objectives independently at their own pace. 

(Multi-level class, Modular work, Mastery, Digitali-

zation, Independence) 

Focus on: Teaching by subject teacher + German 

teacher strengthen thesynergy between subjects 

Nutrition and Household, Vocational orientation, 

Social Learning, Pupils' parliament Elective sub-

ject with 3 lessons per week in each of the 3rd and 

4th grades 

 

Challenges / barriers 

As the practical school is subject 

to federal law, it is not possible 

to employ leisure time supervi-

sors at the school.  

This activity is carried out by the 

teachers.  

This has advantages and disad-

vantages. 

Hints & advice  

Currently, this model in Graz is 

only possible in the combination 

with a university of teachers trai-

ning. 
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Intro 

Form: Interlaced all-day school 

Involved professions: 1 headmaster, 21 teachers, 11 leisure supervisor, 1 counselling teacher, school psychology, school 

medical service, social worker and youth welfare  

External partners: The world of work, clubs, community institutions and other extracurricular partners work together with 

teachers. 

The school is in the south of Graz. It is currently attended by 205 pupils in 9 full-day classes, one of which is a multi-grade 

class in an interlaced form. 

The team at VS Liebenau is already working for the tenth year in the all-day school form. 

The ability to work in a team is a key competence that teachers teach their pupils by setting an example. The teams of the 

respective school level (class teachers and team teachers) jointly prepare the annual planning at the beginning of the school 

year. The team meets weekly to reflect on the past week and to plan the next week together. 

The team at VS Liebenau maintains contact with the parents. Since the majority of our school children are brought to 

school and picked up again, there are many uncomplicated and regular contacts.

Success factors  

The attitude of the director and the teach-

ers is an important basis for success. 

The team at VS Liebenau is not afraid to 

seek  professional help.  

Rhythmisation of educational and leisure  

activities.The teacher team prepares  cor-

responding annual, weekly and daily 

plans. For these necessary planning and 

reflection meetings, "space" (in terms of 

time and space) must be  created. 

Changing the rigid timetable 

A school day is a sequence of teaching 

blocks, movement activities, creative-

musical-craft activities, opportunities for 

retreat, diversion, conversations, meals 

and snacks and games. 

Change in the "understanding of roles 

Teachers are challenged holistically as 

knowledge facilitators, educators and 

caregivers. They take holistic responsibil-

ity for the academic success of the chil-

dren. Parents are aware of their  responsi-

bility as educators and providers. Here the 

teachers are their companions.

Challenges / barriers 

The school management is aware of its re-

sponsibility and at the same time gives the 

teachers as much leeway and autonomy as 

possible. 

Interlaced all-day school arouses curiosity: 

the school receive calls and visits almost 

daily from headmasters, interested schools, 

parents' associations, mayors, staff repre-

sentatives, members of the central commit-

tee ... 

Information about an interlaced form is de-

sired. It takes many hours to explain every-

thing. However, the interest in such a 

school form sinks very quickly when the 

visitors learn that no additional resources 

are available "for it". Neither for the school, 

nor for the teachers or the school manage-

ment.  

With a good team with a lot of commitment 

and idealism, it still succeeds. 

Further training opportunities that take into 

account the special requirements of the 

interlaced form of the all-day school and 

serve the further qualification of teachers is 

desirable. 

Contact and exchange with primary schools 

with similar concepts is still needed.

Hints & advice  

School registration fixes the times  

Since the 2008/09 school year, the 

school has exclusively offered the 

all-day school form with an interlo-

cking sequence from the first clas-

ses onwards. This means that pa-

rents are obliged to register their 

children for day care during the 

whole week (5 days) at the munici-

pal school office. Monday to Thurs-

day the child is at school at least 

until 4 pm (until 5.45 pm at the 

latest), on Friday the school day 

ends after lunch (until 5 pm at the 

latest). A change is not possible. 

The team of teachers must be ext-

remely committed. 
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Intro 

About 10 years ago, school 

was messy.  Many students 

who were migrants and 

some drug problems. Then 

the social services went in 

and hired a school host at 

the school.  

Success factors  

A clear statistic of what the 

problems were.  

A clear order from the 

school to the social services. 

The social services also saw 

the benefits of this effort.  

Challenges / barriers 

Different employers in the 

same workplace and team. 

Confidentiality is different 

for different professions. To 

get everyone on the staff to 

see the benefits of this. 

P u l s e  P r o j e c t ,  S k e l l e f t e å  /  S E  

R e g u l a r  n e t w o r k  m e e t i n g s  w i t h  t h e  s o c i a l  s e r v i c e s  
i n  a s y l u m  c a s e s ,  Ske l l e f teå  /  S E  

Hints & advice  

See the change in the long 

term. Management needs to 

see the benefit of the effort. 

At present, two school hosts 

are employed at each high 

school in Skellefteå. They 

also have high school as 

their employer.  

Intro 

A group of representatives 

from upper secondary 

school, primary school, psy-

chiatry, church and migrati-

on agency. They meet four 

times a year. The aim is to 

share knowledge and cur-

rent issues so that the stu-

dents who are asylum see-

kers get a safer school and 

better help with their prob-

lems both physically and 

mentally. 

Success factors  

All parties involved see the 

benefits of the meetings. 

Shorter decision-making 

paths. Management at-

tered/knew about these 

meetings.  The same people 

every time at meetings. 

Challenges / barriers 

I can't talk about students 

because of confidentiality. 

Some information may not 

be relevant to all authorities. 

Time pressure and difficulty 

prioritising meetings due to 

workload. Different leads 

look differently on the same 

issue.

Hints & advice  

Management needs to know 

about and approve the 

meetings. Good if it is an 

authority that invites and 

leads the meeting. Good 

with a clear agenda.  

 

Intro 

Collaboration between 

physical education  and sub-

ject  teachers  and the prin-

cipal. In addition to usual 

sports lessons, short "pulse 

workouts" have been intro-

duced on the schedule. (20-

30 min) because studies 

have shown how physical 

activity improves health, 

mental strength and preven-

tion of mental illness 

(depression, anxiety, stress).

Success factors  

The principal has decided 

that this is important and 

should be included in the 

schedule. 

Involvement of all teachers. 

They will all included if they 

want to participate. 

Challenges / barriers 

Too less time 

Tight schedule. 

Hints & advice  

Clear communication from 

school management to the 

staff: why do we do that! 

Make it as easy as possible 

with activities 

Start with a "test" period 

and include an evaluation 

after 3-6 months 



E x t e n d e n d  s c h o o l  m a n a g e m e n t  
B e r l i n  /  D E  

Page 7 

Intro 

Type of school: primary school 

Participants: 

 School and daycare management (incl. representative) 

 School social worker 

 School psychologist 

 Child protection officer / prevention officer 

 Representative of the SIBUZ (School Psychology and Inclusive Education Counselling and Support Centre) > as required 

Success factors  

Regular meetings (weekly) 

Reflection on discussed cases 

From individual cases to prevention > 

Ideally, anticipatory preventive 

measures for the school community can 

be put in place by discussing individual 

children's cases. 

Interdisciplinary work: Discussion 

among the different professions work-

ing at the school enable problem cases 

to be discussed from different perspec-

tives in a goal-oriented way. This usual-

ly leads to a variety of ideas on how to 

help the child in question. 

Time guards: Each case meeting is allo-

cated a time frame to be adhered to, so 

that work is carried out in a goal-

oriented manner. 

Clear procedure: The time structure is 

presented in advance. Each case meet-

ing follows a clear procedure: > the case 

is presented > questions are a clarified 

and a clear question is formulated as 

the basis for the subsequent discussion.

Challenges / barriers 

Time: the involvement of many differ-

ent professions in the school day can 

make finding a reliable appointment 

difficult. However, a fixed weekly ap-

pointment is extremely important! 

Data protection and prior knowledge: 

As the children are usually unknown to 

external persons, the presentation of 

the case must be very comprehensive 

(incl. help already installed etc.). 

Space: "distance and infection control" 

makes the need for a quiet room large 

enough to allow concentrated work 

especially important. (Topic: shortage 

of space at various schools) 

Hints & advice  

Data protection: The cases discussed in 

this round must always be treated ano-

nymously. No names will be mentioned! 
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Intro 

Crisis team: teaching staff, school social worker, school administration, facility management 

 Regular meetings / analysis of school situation > detecting problem areas 

 Internal school training courses on a wide range of topics in cooperation with school psychologists 

 Spontaneous meeting in crisis situations 

 Meetings with the school authorities in emergency situations 

Extended school management (ESM): head teacher, deputy head teacher, quality officer, upper secondary school coordina-

tor, school social worker, two colleagues 

 Weekly sessions with guests from the teaching staff on various topics  

 Specification of topics in annual timetable 

Contact teacher: teacher / school social worker / youth welfare officer 

 Regional training courses in district 

 Network meeting at district level with school heads / youth welfare officer / SIBUZ (School Psychology and Inclusive  

Education Counselling and Support Centre) 

 Internal school training courses with teaching staff 

 Contact persons for all issues within the school  

Success factors  

Creation of clear structures within the 

school 

Transparency with protocols and ap-

pearances on committees, e.g. teach-

ers’ conference 

Use of professional competences of all 

involved  

Inclusion of different perspectives dur-

ing discussion of topics.

Challenges / barriers 

Teacher time resources 

Only partially credited to paid hours 

ESM > planning challenges 

Hints & advice  

Multi-professional teams constitute an 

important instrument within the school. 

They should also include external  

partners. 
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Intro 

Cooperation with school management: 

Fortnightly meetings to discuss current topics, agree on 

new projects 

Biannual seat for school social worker in extended school 

management 

Cooperation in the year teams: one school social worker 

per year permanently responsible 

Participation in the classes: 

Regular class council, lesson observation 

Exchange with class leaders on current topics 

Accompanying SAT days, class trips, project days, etc. 

Conflict mediation / advice for pupils and their guardians  

Referral to further help (youth welfare office, school psy-

chologist etc.) 

Child protection reports, contact with youth welfare 

office  

Home visits 

Success factors  

Good cooperation and high acceptance 

among the teaching staff  

School social worker takes part in the 

teachers’ conference and is entitled to 

vote  

A school social worker takes part in the 

school conference and extended school 

management from next year 

We have a large, well-equipped office, a 

telephone connection and everyone has 

their own work mobile  

Appreciation from the school manage-

ment 

Challenges / barriers 

Our work is not acknowledged by all 

teaching staff  

Agreements are not adhered to, lack of 

feedback (e.g. in the case of truancy) 

We cannot always pass on all the infor-

mation we have (data protection) 

Rigid school structures (orientation is 

based on the timetable) 

Teaching staff are sometimes over-

stretched and not open to new projects 

or reasonable legwork to bring projects 

forward (i.e. holiday school)  

School social worker is sometimes felt 

to be a burden or disruptive  

Hints & advice  

Fixed responsibility of individual school 

social workers in the classes, so that 

there are also fixed contact persons for 

the class leaders. 

Permanent participation in the commit-

tees (year teams, extended school ma-

nagement) 

Close and regular exchange with the 

school management  

Regular consultation hours for teaching 

staff  

Fixed tandem teachers for school social 

worker for collegial exchange  

Ideally, the school social worker should 

not be viewed as supplementary, rather 

as an integral part of the teaching staff. 

 

Organisation and implementation of the prevention week 

Organisation for Year 7 (gender diversity), Year 9 (violence and 

addiction prevention) 

Implementation for Year 8 (love, sex, friendship), Year 10 (mental 

health) 

Participation on various committees: 

UNESCO steering committee: regular meetings (fortnightly), 

planning and implementation of the UNESCO project day and 

the kick-off event in the school year 

School representation work  

All-day coordination – taking over various work groups 

Liaison between pupils, teachers, work group leaders, sharp 

minds ... 

Checking attendance 

Organisation of the work group offer, cooperation with external 

partners  

Cooperation of school with school social worker and provider: 

Organisation of extended learning support 

Participation in training courses: contents distributed at general 

conferences 



T h e  p r o j e c t  " M u l t i - p r o f e s s i o n a l  t e a m s  i n  a l l - d a y  s c h o o l s "  i s  a  
s t r a t e g i c  p a r t n e r s h i p  o f  g s s  S c h u l p a r t n e r ,  t h e  S e n a t e  
D e p a r t m e n t  f o r  E d u c a t i o n ,  Y o u t h  &  F a m i l y ,  t h e  S t y r i a n  
E c o n o m i c  S o c i e t y ,  B a l d e r g y m n a s i e t  a n d  F ö r e n i n g e n  U r k r a f t .  

 
 

This project is being funded with support from the European 

Commission. The European Commission's support for the pro-

duction of this publication does not constitute an endorsement of 

the contents, which reflect the views only of the authors, and the 

Commission cannot be held responsible for any use which may be 

made of the information contained therein. 

For downloads: 

gss-schulpartner.de/multipro 

Imprint 

gss School Partner GmbH 

Kopernikusstraße 23, 10245 Berlin 

info@gss-schulpartner.de 

Managing director: Martina Beneke 

gss-schulpartner.de/multipro

